


Essential Components of the Prepared Environment for Creating a Peace Literate (PL) Culture of Respect and Belonging in a Montessori Learning Community
	Essential Components
	Details for your grade band

	a) Self-Knowledge/Self-Care
All adult members of the learning community including educators, caregivers, and community members are committed to working on
· Developing their PL capacities for
· hope, empathy, appreciation (stewardship), conscience, reason, discipline (focus/follow-through), curiosity, language, and imagination
· Learning their PL skills e.g.,
· listening with empathy
· leading by example
· cultivating calm
· recognizing aggression in self and others as distress
· addressing that distress before behaving aggressively with children and other community members
· responding with compassion for self-and others when distress leads to aggression in self and others
· Deepening their PL understanding e.g., about
· their non-physical needs and how to meet them in healthful ways
· the roots of healthy belonging: shared trust, shared empathy, shared participation, shared purpose, ideals or vision, shared experiences, shared history, shared struggle
· the role of distress at the root of our aggression
· Recognizing when and how their own gaps in PL skills, capacity development, and/or understanding keep children from meeting challenges experienced in the learning environment 
· Taking a community-approach to addressing challenging behavior in children (e.g., by seeking help from community-members, including the children, to gather information and get as complete a picture of the relevant context as possible)
· 
b) Supervision 
Example during primary work cycle:
· Educators give lessons to small groups or individual children
· Educators redirect rather than correct, using positive language
· Educators move through environment to help children choose work
Example during elementary lunch:
· As educators scan and move through cafeteria, they interact with children and converse with them about their day
· Educators observe and make necessary adjustments to environment
· Educators work side by side with children during cleanup
c) Acknowledgment
Verbal statement that names the behavior explicitly and includes a statement that shows approval 
· May be directed toward an individual or group 
· Praise should be provided soon after behavior, understandable, meaningful, and sincere 
· Approximately five praise statements should be delivered for every one corrective statement 
· Children’s characteristics (age, preferences) should be considered when delivering behavior-specific praise, and adjust accordingly
d) Opportunities for student response 
· Children are actively engaged in work of their choice 
· Lessons are given one-on-one or in small groups, so the interactions have natural timing of waiting for a response  
· The adult may ask if a child needs more time to think or needs help
· Grace and Courtesy lessons instruct children to give one another wait time and educators model this
e) Responsive strategies for students in distress
· Communication with children should be calm and non-judgmental  
· Focus is on the actions, and not the children themselves  
· Rather than reacting to the surface symptom/behavior, the focus is on any gaps in the child’s PL skills, capacities, and understanding, identified through collaborative problem-solving with the child
· Restorative practices are used for conflict resolution 
· Responses should support a child’s social emotional learning and skill acquisition and development
· PMA Nautilus system of responsiveness to students who are not engaged with work
f) Data collection systems that help us notice patterns
· Educators observe and record notes regularly, consulting with other team members
· The behavior being observed is defined in clear observable terms
· Data chart is easily accessible and private
· 
	


 3. The Prepared Adult
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